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ABSTRACT: Lifelong learning provides equal and broad opportunities for anyone according to his or her interest, age,
and learning needs. The research adopted a prospective-qualitative approach with Delphi-Ethnographic technique.
Data were collected using review of the peer-reviewed literature, in-depth interview, FGD (Focus Group Discussion),
and mini-Delphi questionnaire. The research subjects consisted of elements of bureaucracy, academia, practitioners,
NFE (Non-Formal Education) program alumni, and community leaders in West Java, Indonesia. The findings show that:
(1) Historically, the concept of lifelong learning in the local and national literature is inseparable from the process of
human civilization, including the women’s community; (2) Basically, academicians share the same perspective on the
development and strategies of lifelong learning program for urban poor women community, as shown by the similar
characteristics shared by the various lifelong learning programs; (3) A lifelong learning tentative model, that is oriented
to the women community, follows a number of learning phases as is commonly done in the implementation of a learning
program; and (4) Support for lifelong learning policies, which are responsive and sides to poor women, can be realized
by establishing a Commission of Lifelong Learning at the national level to the lowest governmental unit, and forming
Lifelong Learning Work Team involving elements of governmental and non-governmental institutions.
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RINGKASAN: “Model Belajar Sepanjang Hayat untuk Mendorong Perubahan Paradigma Berfikir Positif Komunitas
Perempuan Miskin di Perkotaan”. Pembelajaran sepanjang hayat memberikan kesempatan yang sama dan luas
bagi siapa saja sesuai dengan minat, usia, dan kebutuhan belajarnya. Penelitian ini menggunakan pendekatan
kualitatif prospektif, dengan metode Delphi-Etnografik. Pengumpulan data dilakukan dengan teknik analisis isi
literatur, wawancara mendalam, FGD (Kelompok Diskusi Terpumpun), dan kuesioner mini-Delphi. Subjek penelitian
terdiri atas unsur birokrasi, akademisi, praktisi, lulusan PLS (Pendidikan Luar Sekolah), dan tokoh masyarakat di
Jawa Barat, Indonesia. Hasil penelitian menunjukkan: (1) Konsep belajar sepanjang hayat dalam konteks literatur
lokal dan nasional, secara historis, tidak terlepas dari proses pembangunan peradaban manusia, termasuk di
dalamnya komunitas perempuan; (2) Perspektif akademisi tentang pengembangan program belajar sepanjang
hayat dan strategi pengembangannya bagi komunitas perempuan miskin di perkotaan ditunjukkan dengan
adanya keberagaman program yang pada dasarnya memiliki karakteristik yang hampir sama; (3) Model tentatif
belajar sepanjang hayat, yang diorientasikan bagi komunitas perempuan, mengikuti sejumlah tahapan belajar
sebagaimana yang biasa dilakukan dalam penyelenggaraan program pembelajaran; serta (4) Dukungan kebijakan
belajar sepanjang hayat, yang responsif dan berpihak kepada perempuan miskin, dapat direalisasikan dengan
cara membentuk Komisioner Belajar Sepanjang Hayat pada level nasional sampai unit pemeritah terbawah, dan
membentuk Tim Kerja Belajar Sepanjang Hayat yang melibatkan unsur pemerintah maupun non-pemerintah.
KATA KUNCI: Belajar Sepanjang Hayat; Komunitas Perempuan Miskin; Paradigma Berfikir Positif.
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INTRODUCTION

This research problem was triggered by
the anxiety of women’s poverty situation.
The development that bases itself on
modernization, that has been running over
half a century, is still not able to afford
women; and the level of women’s depth is
increasing. The indicator is the high number
of maternal mortality, illiteracy and dropouts,
children’s age marriages, low income of
women, and high-trafficked women and
girls. This is called the “feminization of
poverty”, where depletion women occur
not only due to structure and policy, but
also because there is a gender relation that
puts women subordinated. Marriage at the
age of the child, who claimed women from
access to education, is an example of poverty
feminization (Parpart, Connelly & Barriteau
eds., 2000; Nelson, 2011; and Diprose,
Setiawan & Savirani, 2019).

Some researchers saw that the poverty of
women was also an anxiety of feminists and
they tried to further analyze the feminisation
of poverty from a variety of perspectives.
Although the results of the analysis are
varied, but there are red threads that unite
them, that is they believe that the failure
of development to enrich women from
the inability of development advocates to
recognize subordination in the patriarchist
society as a major factor (cf Hayes & Smith,
1992; Sylvester, 2004; and Berman, 2014).

Unlike men, who were brought into
development as head of a productive
household and agent, women were seen as
wives, mothers, and reproductive agents.
Naturally, women are marginalized in the
development process, because the main
target is the male population. Included in the
context and case of poor women in Cimahi,
West Java, Indonesia (Parpart, Connelly &
Barriteau eds., 2000; ADB, 2006; WB, 2016;
Pramudia, 2018; and Stephens, 2018).

In the period of approximately 13
(thirteen) years, the city of Cimahi has
achieved impressive development results as
indicated by the high number of HDI (Human
Development Index), which has been above
the average of West Java Province. However,
from the three components of the formation

of HDI was the purchasing power parity index
(component purchasing power parity) is a
component of exposure. Furthermore, based
on the level or status of family welfare, it can
be seen that poor families in Cimahi City were
spread mostly in North Cimahi, 39.1%; followed
by South Cimahi, 30.7%; and Central Cimahi,
30.2% (Bappeda Kota Cimahi, 2013; Biao et dl.,
2014; and Pramudia, 2018).

If linked to the economic structure of
the city, where the northern area of the
city dominated by many agricultural areas,
then, allegedly poverty occurs among many
farmers. Meanwhile, the emergence of the
number of poor families is quite surprising
occur in the southern area of the city, because
although there are many industrial activities
but, in this area, there are many poverty rates.
It seems that the presence of factories in the
south has not been able to directly provide
significant economic impacts, especially for
the perpetrators of micro, small, medium,
and local laborers in the southern part of the
Cimahi City (Bruinessen, 1989; Bappeda Kota
Cimahi, 2013; and Pramudia, 2018).

The problem of poverty, especially the
poverty of women in Cimahi City, can not be
separated from educational issues and various
educational reform efforts. Education can not
be separated from various social phenomena
and other community problems. Renewal of
education, both conceptually and practically,
is inseparable from the social phenomena
and the dynamics in the society. This is easily
understood considering conceptually modern
education is aimed as an effort of facing the
changes of times (Bappeda Kota Cimahi, 2013;
Djamaluddin, 2014; and Pramudia, 2018).

The rapid changes in the society have an
impact on the birth of renewals in education,
stressing on the changing communities
implies in the meeting of various needs of
human beings. According to A.J. Cropley
(1974), as cited also in N. Longworth & M.
Osborne (2010) and other scholars, that
education in a changing society is essentially
concerned with the fact that skills, values,
and attitudes acquired and practiced by
individuals in their childhood will no longer be
appropriate with their future life once they
reach adulthood (Cropley, 1974; Weeks, 2000;
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and Longworth & Osborne, 2010:18).

A new thought in education, namely
lifelong learning, has given birth to various
forms and methods in the effort of gaining
knowledge and has been increasingly
inclined to an understanding that education
should necessarily be multi-meanings, where
in addition to the concept of schooling,
education is implemented at home or what is
called home schooling (informal education),
religious places, workplaces, tourism
sites, cultural centers, community learning
centers, and other places in the community
commonly termed non-formal education.
This phenomenon captures an understanding
of education principle and lifelong learning
(Weeks, 2000; Field, 2006; and Suwirta,
Saripudin & Abdulkarim eds., 2008).

According to M. Laal (2011), and other
scholars, that lifelong learning means that
education is diverse, adapted to the individual,
and available throughout our lives (Laal,
2011:3; Castafeda, 2017; and Tasci & Titrek,
2020). While, G. Elliott (1998), as cited also
in Joni Rahmat Pramudia (2013) and other
scholars, stated that lifelong learning is any
learning and instructional activity aimed to
increase knowledge, skills, attitudes, and
competencies that will be beneficial for
one’s self and for the community, including
the working environment (Elliott, 1998;
Field, 2006; and Pramudia, 2013:49).

The urgency of the development of
education and lifelong learning is prompted
by the real conditions in the nations all over
the world that are increasingly posed with
such problems as unemployment, poverty,
decreasing life standard, increasing gap
between the poor and the rich, and the
like. As explained by some experts that
such conditions have become the key
inspiration for the development of lifelong
learning through the development of human
potentials (cf Merriénboer et al., 2009; Keeley,
2015; and Tasci & Titrek, 2020).

Based on the regulations on open system
and multi-meanings, education has been made
possible to be held with flexibility of choices
and the time allotted for its completion,
as well as the types of programs or field
of knowledge (such as cross-disciplines)
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and education path to be taken. In this
regard, information on the category and
mechanism of quality assurance for education
program from all tracks is needed as part

of the lifelong learning program (Hmelo-
Silver, 2004; Serdyukov, 2017; and Darling-
Hammond et al., 2020).

Community Learning Center or PKBM (Pusat
Kegiatan Belajar Masyarakat), as a non-formal
education unit, is a center for communities’
learning activities that serves vital and strategic
roles in raising individual and collective
awareness of thinking methods, learning
culture, and positive changes of behaviors
towards learning autonomy; thereby, giving
birth to comprehensive understanding on the
significance of education for the improved
quality of life (Pribudhiana, 2013; Septiani, 2015;
and Utami & Suyatmi, 2017).

The problems under research have been
formulated into the following questions:

(1) How is the concept of lifelong learning
education in the context of local, national,
and international literature?; (2) What is the
perception of experts/academicians of the
development of lifelong learning program
and the development strategies for poor
urban women community?; (3) How does the
initial and tentative model of lifelong learning
encourage positive changes in the thinking
paradigm of poor urban women community?;
and (4) How do policies on lifelong learning
encourage positive changes in the thinking
paradigm of the poor urban women
community?

Literature Review. The efforts to bring
feminist analyses into development
discussions have been conducted since the
1970s. For example, Esther Boserup (1970), in
her book entitled Women'’s Role in Economic
Development, challenged the assumption
that women only the second contributor in
the family and relies heavily on her husband.
Through his work, Esther Boserup (1970) gave
the fact of the importance of the Third World
women’s role in agricultural production,
especially in Africa where he did research. The
assumption that women were simply self-
deprecated reproductive agents (Boserup, 1970).

After Esther Boserup (1970), the analysis
and action development effort to alleviate
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the women’s poverty continues today.
One of the strategies introduced and
widely applied today is the development
of alternative education to fight depletion
women. Women’s education is developed
into an empowering learning process,
aimed at developing women'’s initiatives to
enrich themselves, their families, and their
communities (cf Boserup, 1970; Okali, 2011;
and Fischer-Kowalski et al., 2014).

In an effort to strengthen the women’s
education movement, researchers are
striving to develop a lifelong learning model
for marginal women in urban areas. This
lifelong learning model attempts to integrate
the process of improving critical thinking,
life skills, and organizing women within
the community. It is hoped that through
integrating this body autonomy and the
political autonomy of poor women can
be raised and strengthened which in turn
builds the bargaining power of women in
conjunction with its husband, family, and
community. In other words, women are not
only actively involved in decision-making
processes, both domestically and publicly, but
also have control over their own bodies and
for their families and communities (Suwirta,
Saripudin & Abdulkarim eds., 2008; Torres,
2003; and Romee & Jinhee, 2016).

Citing the opinion of J. Preece (2011); J.
Delors (2013); R. Carneiro (2013); S. Walters, J.
Yang & P. Roslander (2014); and I. Biao (2015)
confirmed that in the conceptual framework
of life after life, lifelong learning is a learning
that begins in the womb and extends beyond
the grave. However, for all practical purposes,
lifelong learning is usually understood as a
learning that begins since when a personis
sufficiently conscious to study, or pre-school
age, and end up with death (Preece, 2011;
Delors, 2013; Carneiro, 2013; Walters, Yang &
Roslander, 2014; and Biao, 2015:633).

The idea for lifelong learning and
education was first put forward by the OECD
(Organization for Economic Co-operation
and Development), an international
organization under the UNESCO (United
Nations Educational, Scientific, and Cultural
Organization). Lifelong learning activity,
essentially, is a natural phenomenon in human
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life (cf Torres, 2003; Sudjana, 2004; Suwirta,
Saripudin & Abdulkarim eds., 2008; UNESCO,
2014; and Pramudia, 2018:218).

The emergence and development of
lifelong education, basically, is aimed to
meet learning needs and education needs
that have continuously developed in the
history of human life. Lifelong learning is a
continous educational program indefinitely.
It is implemented with various technological
and learning strategy approach. The
mission of lifelong education is basically
to create a learning society and planning
society (Pendergast et al., 2005; Suwirta,
Saripudin & Abdulkarim eds., 2008; Sumardi,
2009; Blaschke, 2012; Sudarsana, 2016; and
Pramudia, 2018).

In practice, lifelong learning has
actually been practiced by individuals and
communities. In fact, religious institutions
have long been familiar with this kind of
education, such as the system of pondok
(traditional boarding school) in Malaysia;
pesantren (Islamic boarding school) in
Indonesia; and Sunday school in European
and American countries. Internship in
various forms has also been well-practiced
in the family environment in order for family
members to learn certain skills, or evenin
clubs and organizations of craftsmanship,
factory, repair shop, and the like (Kusnadi,
Sobur & Aziz, 2017; Pramudia, 2018; and
Azzahra, 2020).

The essence of lifelong learning is that
all individuals should develop optimally
according to their respective potentials.
Hence, lifelong education should be viewed
holistically, starting from birth to death. In this
framework, education is regarded as a service
to help lifelong personal development, which
in a broader context is termed development.
Lifelong learning has a purpose to create
learning to be and learning society. In other
words, it aims not only to create changes, but
also to meet the personal satisfaction of the
individual who practices it (Yang, Schneller &
Roche eds., 2015; Yulianingsih, Johnyartha &
Mardliyah, 2017; and Pramudia, 2018).

The process of lifelong learning should
position life skills as strategic content
integrated into the materials of lifelong
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The importance of
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life is not limited to the efforts of acquiring
and increasing knowledge, skills, attitudes,
and aspiration. Moreover, it includes broader
aspects of life, such as religious values, social
relationships, traditions, and norms prevailing
in the society. Learning activity is also needed
to adjust oneself with the positive changes
in life. In other words, lifelong learning activity
is aimed to prepare oneself in order to achieve
better life in the future (Timperley et al., 2007;
Ahmed, 2014; and Pramudia, 2018).

Alearning person is a person who matures
as someone, who always tries to develop
his or her potentials, achieve the best, and
gain optimal self-satisfaction in his or her life
that will be continuously meaningful for him
or herself and for the environment (Weeks,
2000; Manning, 2007; and Milrad, 2013).

M.S. Knowles (1975), as cited also in
N. Longworth (2006) and other scholars,
explained that there are fifteen characteristics
of mature attitude and behavior, namely:
(1) independent; (2) active; (3) objective; (4)
informing; (5) having broader and greater
capability; (6) having large responsibility; (7)
having various interests; (8) caring about
others; (9) having self-integrity; (10) accepting
one’s own condition; (11) thinking principally;
(12) having profound view; (13) liking
innovations; (14) tolerant with differences;
and (15) thinking and acting rationally
(Knowles, 1975; Longworth, 2006:27; and
Pramudia, 2018).

Life Skills in Lifelong Learning

Source: Joni Rahmat Pramudia (2013:97) adapted from N. Longworth (2006)

METHOD

Research Subject. Each sample location
involved 18 persons as respondents of this
research. The respondents were: Head of
City/District Education Office, 1 person; Head
of SKB (Sanggar Kegiatan Belajar or Learning
Activities Studio) at the District Level, 1 person;
Tutor of Literacy, Women Empowerment,
and Life Skills Education, 3 persons; Program
Manager of Literacy, Women Empowerment,
and Life Skills Education, 3 persons; Alumni of
Literacy, Women Empowerment, and Life Skills
Education, 9 persons; and Community Leader,
1 person.

Instrument. This research adopted a
prospective-qualitative approach with Delphi-
Ethnographic technique (Charungkaittikul
& Henschke, 2011; Fletcher & Marchildon,
2014; and Raghav, Kumar & Bhardwaj, 2016).
Data were collected using: Review of the
peer-reviewed literature; In-depth interview;
FGD (Focus Group Discussion); and Mini-Delphi
questionnaire (Heary & Hennessy, 2006; Phellas,
Bloch & Seale, 2011; and Nyumba et al., 2018).

Procedure. The present research was
designed with the following stages: Firstly,
conducting analysis and collecting data
on the concept of lifelong learning based
on the local, national, and international
literature, using the format of documentary
or literature analysis. Secondly, gathering
the perspectives of experts or academicians
on lifelong learning model using in-depth

© 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia 61
p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



JONI RAHMAT PRAMUDIA,
A Lifelong Learning Model

T

Y\ / \ / \ e \ Lifelong learning
1 2 3 4 model in building
community’s
The concept Perspectives of Tentative or Presentation of positive thinking
of lifelong experts or initial lifelong lifelong paradigm
learning academicians learning model learning model
based on the q on lifelong q and its w in developing w
local, ! learning model ! development i the positive
national, and : : strategies i thinking Components of lifelong
international \ h H paradigm of learnin
literature H H ! the community g
1 1 1
NG AN b\ ) Principles of lifelong
\ J ! ! learning

Analysis of Focus group X
! . |
EFDR documents In-depth discussion, IR
Tech-ni i - interview - mini-Delphi -=--
fliterature B Key factor to the
que questionnaire, £ lifel
and evaluation =0 . iEEnRE

learning

Development of lifelong

Figure 2:
Conceptual Framework Based on Research Procedures

interview. Thirdly, conducting analysis of the
tentative or initial lifelong learning model
and its development strategies through

FGD (Focus Group Discussion), mini-Delphi
questionnaire, and evaluation. Fourthly,
testing the lifelong learning model in building
the positive thinking paradigm of urban
women community living in poverty. Fifthly,
presenting a lifelong learning model in
developing the positive thinking paradigm of
urban women community, by referring to the
following aspects: the components of lifelong
learning; the principles of lifelong learning;
the development of lifelong learning; and the
key factor to the success of lifelong learning
(Brindley, 1984; Bogdan & Biklen, 2007; and
Christensen, Johnson & Turner, 2011). See
figure 3.

FINDINGS AND DISCUSSION

Based on data processing and analysis, the
research has arrived at the findings explained
below:

The Concept of Lifelong Learning in the
Local, National, and International Literature.
It will be discussed three things, namely:
Conceptualization of Lifelong Learning;
the Objectives of Lifelong Learning; and
Characteristics of Lifelong Learning.

About Conceptualization of Lifelong
Learning. Based on documentary analysis, it
is found in general that the understanding of
lifelong learning and education departs from
the understanding of what learning is. This
is so considering that the understanding of
education cultivated in schools tends to be
limited and not in line with the concept of
lifelong learning and education (Pendergast et
al., 2005; Yang, Schneller & Roche eds., 2015;
and Pramudia, 2018).

In this context, lifelong learning as a
process encompasses purposive and direct
learning. Each individual formulates a set
of goals and attempts to meet them using
various resources available in the society.
People committed to lifelong learning will
gain full benefits from each of the existing
learning opportunities. The benefit, among
others, lies in the person’s ability to be an
autonomous learner. Another benefit is
that lifelong learning promotes the learning
autonomy of society members as a parameter
of sustainable social development (Bolhuis,
2003; Pendergast et al., 2005; and Collins, 2009).

Based on N. Longworth & W.K. Davies
(2010), and other scholars’ definition on
lifelong learning, some key aspects of
lifelong learning can be described as follows:
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(1) Development of human potentials; (2)
Supporting and encompassing several
aspects; (3) Continuously implying on

the available learning opportunities in
accordance with the desired goals; (4)
Process strengthens the idea that learning is
a personal activity centered on self or without
group support, which is a comprehensive
result and not bound by the structure
outside the organization; (5) Stimulation is

a process of more than merely providing
information when needed, but actively and
positively promoting learning as a fun and
beneficial experience as well as sending a
message that everyone can learn anytime,
anywhere, in accordance with his or her
respective needs; (6) Empowerment is giving
power to each individual to develop his or
her potentials through learning; (7) Lifelong
learning recognizes that individuals are
capable of making decision, making efforts,
and gaining advantages from the learning
process; (8) Knowledge is the interpretation
of information that can provide broader
meanings by placing it in a learning continuum
oriented at wisdom; (9) Value is the most
important attribute that one can learn from
education process; (10) Skills enable learning
to be modified into actions, skills can be
applied simultaneously in various workplace

or social activities; and (11) An individual’s

level of understanding is frequently a result of
learning about knowledge on applicative skills
(Field, 2006; Longworth & Davies, 2010; Laal,
2011; Laal & Salamati, 2012; and Pramudia, 2018).

As previously mentioned, lifelong
learning is an idea or concept that is even
recommended to be the major concept of
efforts in educational innovations. In other
words, lifelong education is not a track, noris
it a unit or program; instead, it is an idea that
becomes the basis for the development of an
education tract or unit (cf Weeks, 2000; EU,
2015; dan Pramudia, 2018).

In terms of its scope, according to K. Wain
(2000, 2001 and 2004) and other scholars,
revealed that that after World War | (1914-
1918), the education program was needed
to adult learning to be both universal and
lifelong. In addition, it is affirmed that lifelong
learning includes interaction between learning
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and making people to learn and determination
or selection of learning materials, learning
method, institutions administering education,
the administrating organization, facilities,
administration, and environmental condition
supporting sustainable activity (Wain, 2000,
2001 and 2004; Comings, Garner & Smith eds.,
2002; Torres, 2003; Ahmed, 2014; and ILO, 2019).

In relation to non-formal education,
lifelong learning has provided directions
and principles in developing non-formal
education activities, such as: (1) Education
only ends when human beings have departed
from this temporary world; (2) Non-formal
education motivates all students to take a
role in planning the fund used for organized
and systematic learning activities; (3)
Learning activities are aimed to obtain, renew
knowledge, and aspiration that has been
acquired by students; (4) Education has a
set of goals to develop the self-satisfaction
of students involved in learning activity; and
(5) Acquiring education is the prerequisite of
human life development, because non-formal
education recognizes the existence and
importance of school education (Windarsari,
2017; Pramudia, 2018; and Rogers, 2020).

Conceptually, the findings from the
literature review show that lifelong learning
will be more meaningful, when one has
already had good understanding of learning
itself. This should be carefully noted,
considering that education has often been
paralleled to school with a lot of limitations
and not in line with the concept of lifelong
education (Medel-Afonuevo, Ohsako &
Mauch, 2001; Yang, Schneller & Roche eds.,
2015; and Chiappe et al., 2019).

Chris Duke (2001), as cited also by the
lifelong learning experts, expressed that the
term education “has frequently been used
in relation to statements about school and
teaching in school”. In its broader definition,
education includes all experiences that
students have in their normal life. Certainly,
it is possible to receive education through
life experience; alternatively, it is not
impossible that people spending much time
in the school is poor in knowledge about life.
Education and schooling are linked to the
general understanding of learning, although
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the two are not the same. Hence, it can be
inferred that education is a more general
process and is not limited to school (cf Duke,
2001; Pramudia, 2013 and 2018; and Darling-
Hammond et al., 2020).

P.H. Coombs (2001), as cited also in Joni
Rahmat Pramudia (2013) and other scholars,
proposed a view that education is learning in a
general sense, regardless of where, when, and
how it occurs. Thus, education covers broader
aspects, not only academic skills and learning
materials in school, but also the ability to
work for the future life, to do household job,
develop aesthetic appreciation and analytical
thinking, shape attitude, values, and goals,
assimilate knowledge, and information about
various things (Coombs, 2001; Pramudia,
2013:42; and Rosser, 2018).

About the Objectives of Lifelong Learning.
From the analysis of local, national, and
international documents, it can be inferred
that lifelong learning essentially stresses on
the fact that all individuals should develop
according to their optimal potentials.

Hence, lifelong education should be viewed
holistically and practiced since birth until
death (Torres, 2003; Field, 2006; Carty, 2007;
Ahmed, 2014; and Pramudia, 2018).

It is also mentioned, there are at least two
objectives of lifelong learning, including in it
is autonomous learning, or more specifically:
firstly to adapt oneself to the dynamics and
development through the life of human
beings and in the society; and secondly to
prepare oneself to achieve a better life in the
future (Bolhuis, 2003; Yang, Schneller & Roche
eds., 2015; and Pramudia, 2018).

About Characteristics of Lifelong Learning.
UNESCO (United Nations Educational,
Scientific, and Cultural Organization) in 1972,
as cited also in R.H. Dave (1975) and other
scholars, have explained and discussed in
details the characteristics of lifelong learning:
(1) Education does not end when school or
formal education ends, but it is a lifelong
process, lifelong learning encompasses
the whole life of an individual; (2) Lifelong
education is not limited to adult education,
but it covers and shapes the whole stages
of education: pre-school, primary education,
secondary education, and so forth, so that

lifelong education is viewed in its totality;
(3) Lifelong education includes both formal
and non-formal education, as well as planned
and incidental learning; (4) Household or
family plays an important, but most difficult
and critical role in pioneering lifelong
learning process; (5) Society also plays a

key role in lifelong education, starting from
children interacting with the members of
the society and continuing, while these
children perform the functions of lifelong
education; (6) Education institutions, such
as schools, universities, and training centers,
are important, but they are only a part of
the many agents of lifelong education,

this concept emphasizes that schools

as formal education is only a part of the
whole institution of education and should
be integrated with other institutions and
educational activities; (7) Lifelong education
attempts to find continuity and relationship
in the vertical and longitudinal dimensions
of education; (8) Lifelong learning attempts
to create integration of each horizontal
dimension in every stage of life; (9) Lifelong
learning education is flexible and varied with
various contents, media, and techniques as
well as learning time; (10) Lifelong education
is filled with patterns and alternative forms
of education; and (11) There are three main
requirements of lifelong education, namely:
opportunities, motivation, and educability
(UNESCO, 1972; Dave, 1975; Field, 2006;
Demirel, 2009; and Yang, Schneller & Roche
eds., 2015).

According to the researchers, the above
characteristics show that education is
regarded as a service to assist with lifelong
personal development, or development in
a broader term. In other contexts, lifelong
education is not only aimed to create changes,
but also to meet self-satisfaction of the
person who does learning (Darling-Hammond
etal., 2020; Yang, Schneller & Roche eds.,
2015; and Pramudia, 2018).

Perceptions of Experts/Academicians on the
Development of Lifelong Learning Program
and its Development Strategies for Poor Urban
Women Community. Based on the results of
interview, it is found that the lifelong learning
is developed by including life skills content,
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where learners are provided with various hard
skills and self-development skills. In addition,
results of interview with experts/academicians
show that most of lifelong learning programs
are found in non-formal education. According
to the majority of the informants, the forms
and types of lifelong learning programs are
explained below:

Lifelong learning provides large opportunities
for each person according to interest, age, and
learning needs. The opportunities can be in the
forms of group learning activities, individual
learning activities, and learning activities
through mass media. Learning activities can be
carried out in various places, such as religious
places, houses, organization buildings, schools,
playground, sport field, youth area, majelis
ta’lim (Islamic congregation), residence, library,
learning centers, orphanage, and the like.’

In the context of global development,
experts and academicians refer to the opinion
of N. Longworth & W.K. Davies (2010), and
other scholars, that there are eight paradigms
most influential in bringing the society
towards a learning century, namely: (1) the
influence of knowledge and technology;

(2) industrial restructuration; (3) global
demography; (4) the influence of television
and other media; (5) changes in working
climate; (6) focus on individual development;
(7) urgent environmental factor, and (8)
global power structure (Fry, Ketteridge &
Marshall, eds., 2009; Longworth & Davies,
2010:24; Yang, Schneller & Roche eds., 2015;
and Pramudia, 2018).

Lifelong learning program in non-
formal education has been developed,
among others, in the form of PKBM (Pusat
Kegiatan Belajar Masyarakat or Community

'Summaries based on In-Depth Interview with Respondent
A, a Head of City/District Education Office, in Bandung, West
Java, Indonesia, on 3 July 2019; In-Depth Interview with Respon-
dent B, a Head of SKB (Sanggar Kegiatan Belajar or Learning
Activities Studio) at the District Level, in Bandung, West Java,
Indonesia, on 5 July 2019; In-Depth Interview with Respondent
C, a Tutor of Literacy, Women Empowerment, and Life Skills
Education, in Bandung, West Java, Indonesia, on 10 July 2019;
In-Depth Interview with Respondent D, a Program Manager
of Literacy, Women Empowerment, and Life Skills Education,
in Bandung, West Java, Indonesia, on 15 July 2019; In-Depth
Interview with Respondent E, an Alumni of Literacy, Women
Empowerment, and Life Skills Education, in Bandung, West
Java, Indonesia, on 20 July 2019; and In-Depth Interview with
Respondent F, a Community Leader, in Bandung, West Java,
Indonesia, on 25 July 2019.
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Learning Center), which consists of: Literacy
Education; Equivalency Education, starting
from Packages A, B, to C; Life Skill Education;
Courses and Training Education; Early
Childhood Education; Women Education and
Gender Mainstreaming; and Community’s
“Reading Center”. In terms of the programs
implemented, the majority of PKBM focus on
four main programs, namely: Early Childhood
Education; Literacy Education; Equivalency
Education; and Life Skill Education (Pramudia,
2018; Bai & Paryono eds., 2019; Shantini,
Hidayat & Oktiwanti, 2019; and ibidem with
footnote 1).

The above findings indicate that lifelong
learning process should position life skill
values as strategic content integrated into the
materials of lifelong learning. Life skills and
social skills in lifelong learning will be valuable
if developed through partnership system
involving parents, governors, professional
organization, interest groups, and industries (cf
Demirel, 2009; Longworth & Davies, 2010; and
Pramudia, 2018).

The Initial or Tentative Model of Lifelong
Learning to Encourage Positive Paradigm
Thinking of Poor Urban Women Community.
Lifelong learning has to main targets the
individuals and the communities. In targeting
the individuals, lifelong learning attempts
to grow and develop a learning person,
or planning person, or motivating person.
Meanwhile, in terms communal target, lifelong
learning aims to create a learning society, or
planning society, or innovative society. The
term “community” at least refers to two things:
firstly, community in the context of geography,
such as Cimanggis Village Administrative
of Cibinong District, West Java, Indonesia.
Secondly, community in psychological context,
namely a community formed based on similarity
in identity, interest, and concern (Lee & Kim,
2016; Yorozu ed., 2017; and Pramudia, 2018).

In an effort to strengthen women’s
education movements, researchers are
striving to develop lifelong learning models
for marginal women in the cities. This
lifelong learning model attempts to integrate
the process of improving critical thinking,
life skills, and organizing women within
the community. It is hoped that through
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integrating this body autonomy and the
political autonomy of poor women can

be raised and strengthened, which in turn
builds the bargaining power of women in
conjunction with its husband, family, and
community. In other words, women are not
only actively involved in decision-making
processes, both domestically and publicly, but
also have control over their own bodies and
for their families and communities (Parpart,
Connelly & Barriteau eds., 2000; Lee & Kim,
2016; and Suwono, 2016).

Traditionally, this lifelong learning program
has been applied in the poor women’s
community, which is in the poor women'’s
community who belong to the PKBM (Pusat
Kegiatan Belajar Masyarakat or Community
Learning Centre) Bina Mandiri Cipageran,
Cimahi City, West Java, Indonesia, since 2011.
The purpose of the application of lifelong
learning models in the poor women’s
community, in addition to strengthening
women’s leadership in order to increase its
participation in planning, implementing, and
monitoring development, is also the efforts of
PKBM Bina Mandiri to assist the achievement
of the target of PuS (Pendidikan untuk
Semua) or EfA (Education for All) signed in
Jomtien in 1990; and the MDGs (Millennium
Development Goals) of 2000 that have been
signed by the Indonesian Government as well
(cf Septiani, 2015; Pramudia, 2018 and 2019;
and Leatemia, Furwanti & Mulyana, 2020).

Both of these declarations have marked
the countries, that have signed them, to
ensure the disparity of the gender gap at
all levels of education and increased 50%
of female literacy in the year 2015. But,
Indonesia seems to be far from these
objectives, indicated by the high number of
female illiteracy and still the low participation
of women in education, especially in SMP
(Sekolah Menengah Pertama or Junior High
School) and above. Thus, for researchers, it is
still an important job to continue to expand
the outreach of this lifelong learning program
to poor women who are affected, so that
the paradigm of thinking and understanding
of women’s rights is changing towards a
more positive one (Pramudia, 2018 and 2019;
Rosser, 2018; and Dilas et al., 2019).

Lifelong learning, including self-learning,
involves a certain learning activity. In general,
it can be said that lifelong learning is an
individual’s or group’s efforts of searching for
attaining and increasing knowledge, attitude,
skills, and aspiration in life that are made
continuously throughout one’s life. It aims
to increase one’s ability and self-satisfaction
in accordance with his or her phase of life
(Pendergast et al., 2005; Ahmed, 2014; and
Yang, Schneller & Roche eds., 2015).

The stages of lifelong education, through
an education program, are as follows: (1)
Identifying learning needs; (2) Discussing
the desired goals; (3) Formulating program
design; (4) Implementing the program; and
(5) Assessing the process, outcomes, and
impacts of the program (Pramudia, 2013 and
2018; OECD/ADB, 2015; and Rosser, 2018).

Similar stages can also be found in self-
learning, consisting of: (1) Observing others
who are doing a certain job; (2) Helping
others who are making or doing something;
(3) Participating with others in the activity or
work being done; (4) Doing a job producing
a certain good or service by oneself; and (5)
Developing means, model, and production
of certain goods or services as a result of
the learning previously acquired (Suwirta,
Saripudin & Abdulkarim eds., 2008; Haddad
eds., 2015; and OECD/ADB, 2015).

Lifelong Learning Policies to Encourage
Positive Thinking Paradigm of Poor Urban
Women Community. In the context of
policy implementation and lifelong learning
through non-formal education, it is found
that the institutions administering non-
formal programs have not cooperated with
a solid partner in managing the lifelong
learning programs. Therefore, the following
policies need to be taken: firstly, establishing
a Commission of Lifelong Learning at the
national, provincial, regency/municipal,
and the lowest governmental unit; and
secondly, forming Lifelong Learning Work
Team involving various elements, both
governmental and non-governmental
institutions, led by a strong leadership
(Hendarti, 2012; Yang, Schneller & Roche eds.,
2015; Windarsari, 2017; Yorozu ed., 2017; and
Pramudia, 2018).
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Commission and Work Team are necessary
for the implementation of lifelong learning
policies. They should represent various
elements, both the governmental and
non-governmental ones, and represent a
process of cooperation and partnership in
implementing the policies and programs of
lifelong learning in the non-formal education
track (Torres, 2003; WCPT, 2009; OECD/ADB,
2015; Yang, Schneller & Roche eds., 2015; and
Pramudia, 2018).

Referencing the European Commission, the
formulation and implementation of lifelong
learning policies should take into account the
following principles of lifelong learning: (1)
Developing an inclusive society that demands
equal access to quality learning service,
the learning programs should be prepared
based on individual needs and demands;

(2) Adjusting various ways of administering
education and training programs to ensure
that the knowledge and skills acquired by
the individuals will meet the demands of
their work and position, organization, and
the ever-changing working methods; and
(3) Encouraging and preparing everyone to
participate in various fields of modern life,
ultimately in the social and political lives of
society at all levels (CEC, 2000; CoC, 2001; and
Vuorinen & Watts eds., 2012).

In the perspective of the European
Commission, the principles are translated
into the following implementation strategies:
(1) Developing partnership approach, in
which partnership should involve all relevant
and related actors, both from within and
outside the formal system, to collaborate
various working strategies; (2) Broadening
knowledge and insights, according to the
needs or potentials of learners and in line
with the learning needs of poor urban women
community and society at large as well
as job market; (3) Ensuring the availability
of adequate resources, including effective
funding and transparency of the funds; (4)
Matching the learning opportunities, with the
needs and interest of learners; (5) Facilitating
dccess, by developing various programs that
are accessible by anyone, anywhere, and
anytime; (6) Appreciating, both non-formal
and informal learning; (7) Creating learning
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culture, by increasing learning opportunities,
increasing participation level, and stimulating
learning needs; and (8) Designing a mechanism,
for quality assurance, evaluation, and
monitoring to ensure continuity and quality
enhancement by continuously working hard
to excel (CEC, 2000; CoC, 2001; Vuorinen &
Watts eds., 2012; Bokova, 2014; and Darling-
Hammond et al., 2020).

The implementation of lifelong learning
program and policies at the central level will
be successful, when supported by the policies
of the lower level. Regional regulations and
policies on lifelong learning program are
really necessary. It is even suggested during
interview and FGD (Focus Group Discussion)
that various elements of the society, including
the social figures, who are concerned with
education, actively encourage the provincial
and regency/municipal governments to
immediately formulate regional regulations
and policies (Suwirta, Saripudin & Abdulkarim
eds., 2008; OECD/ADB, 2015; Yang, Schneller
& Roche eds., 2015; Yorozu ed., 2017; and
Pramudia, 2018).

In addition to the need for policy support
in the field of lifelong learning program, other
policies related to teachers and education
personnel are absolutely necessary, eitherin
terms of remuneration system, qualification,
career ladder, and even certification model.
Currently, the institution managing teachers
and education personnel of non-formal
education, or PTK PNF (Pendidik dan Tenaga
Kependidikan untuk Pendidikan Non-Formal),
only provides guidance in the form of training
for tutors and managers of tutor, through
Equivalency and Functional Literacy program
as well as management of TBM (Taman
Bacaan Masyarakat or Community Reading
Park), training for early childhood education
tutors, and the like. The programs are aimed
to increase the ability and skills of teachers
or tutors of lifelong education, meaning that

2See also, for example, Interview with Respondent G,
one of the members of FGD (Focus Group Discussion), in
Bandung, West Java, Indonesia, on 1 August 2019; Interview
with Respondent H, one of the members of FGD (Focus Group
Discussion), in Bandung, West Java, Indonesia, on 5 August
2019; and Interview with Respondent I, one of the members
of FGD (Focus Group Discussion), in Bandung, West Java,
Indonesia, on 10 August 2019.
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the needs for training and education of the
education personnel in lifelong education

are not met. Hence, it is recommended that
PMPTK (Peningkatan Mutu Pendidik dan
Tenaga Kependidikan or Quality Improvement
of Teacher and Education Personnel) prioritize
the policies on improving the ability and

skills of teachers and education personnel

of lifelong education (Napitupulu, 2006;
Hendarti, 2012; Gomendio, 2017; Pramudia,
2018; and Rahayu & Fakhruddin, 2019).

In its implementation, the parties in charge
of lifelong learning programs in the central
and regional governments should be under
the coordination of the Ministry of Education
and Regency/Municipal Office of Education
and non-governmental organizations as
partners. This organizational body consisting
of various elements should subsequently
establish a Commission of Lifelong Learning
Education with solid teamwork and
broader scope, encompassing the national,
provincial, regency/municipal, and the lowest
administration level. The Commission is also
responsible to promote the policies and
programs of lifelong learning as an entity that
enables each apparatus and component of
society to deliver and extend lifelong learning to
the society at large (Hendarti, 2012; Hanemann
ed., 2015; Yang, Schneller & Roche eds., 2015;
Lee & Kim, 2016; and Pramudia, 2018).

CONCLUSION
Historically, lifelong learning is inseparable
from the development of human civilization,
including for the urban poor women’s
community. The idea that learning should
be carried out from the cradle to the grave
is widely known and promoted in many
countries. In this context, lifelong learning
is seen as a purposive process and directed
learning. Each individual formulates a set of
goals and attempts to meet the goals using
various resources available in the society.
People who are committed to lifelong
learning will gain full benefits from the
existing learning opportunities. The benefit
is, among others, that they will be able to be
autonomous learners. Subsequently, lifelong
learning promotes learning among society
members as a parameter of sustainable social

development. Lifelong learning lies on the
belief that learning takes place for a lifetime,
although with different ways and through
dissimilar processes. Meanwhile, lifelong
learning has the aim of creating society have
the desire of learning to be and learning
society.

Lifelong learning provides equal and
broad opportunities for anyone according to
his or her interest, age, and learning needs.
Although there are various programs of
lifelong learning education in almost every
region, these programs basically share similar
characteristics and goals. The programs
developed in the Community Learning Center
or PKBM (Pusat Kegiatan Belajar Masyarakat)
are: Equivalency education for primary
school and its Islamic equivalent (Package A),
junior high school and its Islamic equivalent
(Package B), and senior high school/Islamic
equivalent school/vocational high school;
Functional literacy education; Life skill
education; Community’s reading center; Skill
courses; and Early childhood education in the
form of playgroup.

In the context of lifelong learning models
for urban poor women’s communities, the
stages of lifelong education through an
education program are as follows: Identifying
learning needs; Discussing the desired goals;
Formulating program design; Implementing
the program; and Assessing the process,
outcomes, and impacts of the program.

Similar stages can also be found in self-
learning, consisting of: Observing others who
are doing a certain job; Helping others who
are making or doing something; Participating
with others in the activity or work being
done; Doing a job producing a certain good
or service by oneself; and Developing means,
model, and production of certain goods or
services as a result of the learning previously
acquired.

In addition, lifelong learning should
encourage: the growth of healthy competition
in demonstrating alternative learning
resources in the society; development of
autonomous learning based on society’s
interest and learning needs; and the use of
various methods in each teaching and learning
activity in accordance with the learning goals.
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In the context of policy implementation
and lifelong learning through non-formal
education, it is found that the institutions
administering non-formal education have
not acquired solid partners in managing
lifelong learning programs. Considering this
problem, in the context of lifelong learning
development and implementation, the
following policies should be implemented:
(1) establishing a Commission of Lifelong
Learning at the national, provincial, regency/
municipal, and the lowest governmental
unit; and (2) forming Lifelong Learning
Work Team involving various elements,
both governmental and non-governmental
institutions, led by a strong leadership.

Based on the above findings and
conclusions, the matters relating to the poor
women’s community in urban areas are
recommended that: firstly, the policy makers,
especially those in the field of education
who are active shareholders, understand
comprehensively the meanings of lifelong
learning program through discussion with
experts, academicians, practitioners, and
other parties who are really concerned with
education; and, secondly, to face the growth
and development of informed or learning
society in the future, lifelong learning should
contribute by bridging and preparing society
to have a number of abilities and skills
necessary for the preparedness of the people
to learn anything new.3

References

ADB [Asian Development Bank]. (2006). Indonesia:
Country Gender Assessment. Philippines, Manila:
Southeast Asia Regional Department, Regional
and Sustainable Development Department, Asian
Development Bank. Available online also at: https://
www.adb.org/sites/default/files/institutional-
document/32231/cga-indonesia.pdf [accessed in
Bandung, West Java, Indonesia: December 1, 2019].

Ahmed, Manzoor. (2014). “Lifelong Learning in a

3Statement: |, herewith, declare that this paper is an original
work, not product of plagiarism. It has not been published
before, and it is not under consideration for publication in
any other journals. If the article has been received, I will not
withdrawal this article from the scholarly journal of ATIKAN. This
statement was made by truth, as a basis for the consideration
of publishing my paper in the joumal of ATIKAN in Bandung,
West Java, Indonesia.

ATIKAN: Jurnal Kajian Pendidikan,
Volume 10(1), Juni 2020

Learning Society: Are Community Learning Centres
the Vehicle?” in Education, Learning, Training :
Critical Issues for Development. Geneva and Boston:
Graduate Institute Publications, Brill-Nijhoff, and
International Development Policy Series No.5,
pp.102-125.

Azzahra, Nadia Fairuza. (2020). Effects of the Pesantren
Law on Indonesia’s Education System: A Projection.
Jakarta: Center for Indonesian Policy Studies,
Discussion Paper No.9. Available online also at:
https://repository.cips-indonesia.org/media/296490-

effects-of-the-pesantren-law-on-indonesi-c21490a3.
pdf [accessed in Bandung, West Java, Indonesia:

March 11, 2020].
Bai, Bin & Paryono [eds]. (2019). Vocational Education
and Training in ASEAN Member States. Singapore:

Springer. Available online also at: https://www.springer.
com/gp/book/9789811366161#aboutBook [accessed in

Bandung, West Java, Indonesia: March 11, 2020].

Bappeda [Badan Perencanaan dan Pembangunan
Daerah] Kota Cimahi. (2013). “Sosial dan
Kependudukan”. Available online at: https://
cimahikota.bps.go.id/statictable/2015/04/14/8.
html [accessed in Bandung, West Java, Indonesia:
December 1, 2019].

Berman, Laine. (2014). “The Disaster of Development:
How Women’s ‘Empowerment’ Projects are
Damaging Indonesian Smallholder Farming, Rural
Families, and the Environment” in Indonesian
Feminist Journal, Vol.2, No.2 [August], pp.68-83.

Biao, Idowu. (2015). “Lifelong Learning as an Instrument
for Human Capital Development in Benin” in
International Review Education, Volume 61, pp.631-
653. d0i:10.1007/511159-015-9520-Y.

Biao, Idowu et al. (2014). “The Contribution of the
Human Development Index Literacy Theory to the
Debate on Literacy and Development” in World
Journal of Education, Vol.4, No.3, pp.1-12. Available
online also at: https://files.eric.ed.gov/fulltext/
EJ1158706.pdf [accessed in Bandung, West Java,
Indonesia: December 1,2019].

Blaschke, L.M. (2012). “Heutagogy and Lifelong
Learning: A Review of Heutagogical Practice and
Self-Determined Learning” in The International
Review of Research in Open and Distributed
Learning, Volume 13(1), pp.56-71.

Bogdan, R.C. & S.K. Biklen. (2007). “Qualitative Research
for Education: An Introduction to Theory and
Methods” in J.R. Fraenkel & N.E. Wallen [eds]. How
to Design and Evaluate Research in Education. New
York: McGraw-Hill Higher Education.

Bokova, Irina. (2014). UNESCO Education Strategy,
2014-2021. Paris, France: UNESCO [United Nations
Educational, Scientific, and Cultural Organization].
Available online also at: https://unesdoc.unesco.
org/ark:/48223/pf0000231288 [accessed in Bandung,

West Java, Indonesia: December 22, 2019].
Bolhuis, S. (2003). “Towards Process-Oriented
Teaching for Self-Directed Lifelong Learning: A
Multidimensional Perspective” in Learning and
Instruction, Volume 13, Issue 3 [June], pp.327-347.
Boserup, Esther. (1970). Women’s Role in Economic

© 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia 69
p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



JONI RAHMAT PRAMUDIA,
A Lifelong Learning Model

Development. New York: St Martin’s Press.

Brindley, G. (1984). Needs Analysis and Objective Setting
in the Adult Migrant Education Program. Sydney: NSW
Adult Migrant Education Service.

Bruinessen, Martin van. (1989). “Poor Migrants in
Bandung: Settlement and Employment”. Paper
presented at the International Workshop on Western
Javain Development Perspective, organized by
Royal Institute of Linguistics and Anthropology, in
Leiden, Netherlands, on 11-15 September.

Carneiro, R. (2013). “Living by Learning, Learning by
Living: The Quest for Meaning” in International
Review of Education, Volume 59(3), pp.353-372.

Carty, Margaret A. (2007). “Towards a Paradigm of
Learning to Learn for Lifelong Learning: Vancouver
School Board Teachers’ Conceptualizations and
Practices”. Unpublished M.A. Thesis. Canada:
University of British Columbia. Available online also
at: https://open.library.ubc.ca/cIRcle/collections/
ubctheses/831/items/1.0100766#downloadfiles

[accessed in Bandung, West Java, Indonesia:
December 22, 2019].

Castafeda, Sergio Bernal. (2017). “Lifelong Learning and
Limiting Factors in Second Language Acquisition
for Adult Students in Post-Obligatory Education” in
Cogent Psychology, Volume 4(1):1404699. Available
online also at: https://doi.org/10.1080/23311908.2017.1
404699 [accessed in Bandung, West Java, Indonesia:
December 7, 2019].

CEC [Commission of the European Communities].
(2000). “A Memorandum on Lifelong Learning”.
Available online at: https://arhiv.acs.si/dokumenti/
Memorandum_on_Lifelong_Learning.pdf [accessed

in Bandung, West Java, Indonesia: December 14, 2019].
Charungkaittikul, S. & J. Henschke. (2011). “The Scenario

of a Learning Society Model toward Promoting

a Positive Paradigm Shift for Communities”.

Available online at: https://works.bepress.com/

john_henschke/75/ [accessed in Bandung, West Java,
Indonesia: December 14, 2019].

Chiappe, Andrés et al. (2019). “Rethinking 21
Century Schools: The Quest for Lifelong Learning
Ecosystems” in ENSAIO: Avaliagdo e Politicas Publicas
em Educagdo, Volume 28(107), October, pp.521-544.
Available online also at: https://doi.org/10.1590/

50104-40362019002702138 [accessed in Bandung,
West Java, Indonesia: January 21, 2020].

Christensen, L.B., R.B. Johnson & L.A. Turner. (2011).
Research Methods, Design, and Analysis. Boston:
Pearson.

CoC [Comission of Communication]. (2001). Making a
European Area of Lifelong Learning a Reality. Brussel:
EU [Eropa Union] Publications.

Collins, Jannette. (2009). “Education Techniques for
Lifelong Learning: Lifelong Learning in the 21t
Century and Beyond” in Radio Graphics, Volume 29,
pp-613-622. Available online also at: https://pubs.
rsna.org/doi/pdf/10.1148/rg.292085179 [accessed in
Bandung, West Java, Indonesia: December 22, 2019].

Comings, John, Barbara Garner & Cristine Smith [eds].
(2002). Annual Review of Adult Learning and Literacy,
Volume 3: A Project of the National Center for the

Study of Adult Learning and Literacy. USA [United
States of America]: John Wiley & Sons, Inc., and the
Office of Educational Research and Improvement.
Available online also at: http://opac-stakntoraja.
ac.id/ibrav8_stakn/files/digital/e-book [accessed in

Bandung, West Java, Indonesia: December 22, 2019].
Coombs, P.H. (2001). Attacking Rural Poverty: How Non-
Formal Education Can Help. Baltimore: John Hopkins
Press.
Cropley, A.J. (1974). “Lifelong Education: A Panacea
for All Educational llls?” in Australian Journal
of Education, Vol.18, Iss.1. Available online
also at: https://journals.sagepub.com/doi/
abs/10.1177/000494417401800101 [accessed in

Bandung, West Java, Indonesia: December 1, 2019].

Darling-Hammond, Linda et al. (2020). “Implications for
Educational Practice of the Science of Learning and
Development” in Applied Developmental Science,
Volume 24(2), pp.97-140. DOI:10.1080/10888691.201
8.1537791.

Dave, R.H. (1975). Notes on Learning Strategies for
Lifelong Education. Hamburg: UNESCO [United
Nations Educational, Scientific, and Cultural
Organization] Institute for Education.

Delors, J. (2013). “The Treasure Within: Learning
to Know, Learning to Do, Learning to Live
Together, and Learning to Be, What is the Value
of that Treasure 15 Years After its Publication?” in
International Review of Education, Volume 59(3),
pp-319-330.

Demirel, Melek. (2009). “Lifelong Learning and Schools
in the Twenty-First Century” in PROCEDIA: Social and
Behavioral Sciences, Volume 1, pp. 1709-1716.

Dilas, Dragana Borenovic et al. (2019). “Education
in Indonesia” in WENR: World Education News +
Reviews, on March 11. Available online also at: https://
wenr.wes.org/2019/03/education-in-indonesia-2
[accessed in Bandung, West Java, Indonesia: January
27,2020].

Diprose, Rachael, Ken Setiawan & Amalinda Savirani.
(2019). “How Women are Changing Indonesia”.
Available online at: https://pursuit.unimelb.edu.
au/articles/how-women-are-changing-indonesia

[Accessed in Bandung, West Java, Indonesia: January
21,2020].

Djamaluddin, Sartika. (2014). “Analysis of Poverty
Determinant in West Java Province” in Working
Paper in Economics and Business, Vol.IV, No.03.
Available online also at: http://econ.feb.ui.ac.id/wp-
content/uploads/2015/09/201403.pdf [accessed in

Bandung, West Java, Indonesia: December 1, 2019].

Duke, Chris. (2001). “Lifelong Learning and Tertiary
Education: The Learning University Revisited” in
D. Aspin et al. [eds]. International Handbook of
Lifelong Learning. Dordrecht: Springer International
Handbooks of Education, Vol 6, pp.501-527.

Elliott, G. (1998). Lifelong Learning: The Politics of the
New Learning Environment. Canada: Jessica Kingsley
Publishers. Available online also at: http://www.
ubcpress.ca/lifelong-learning [accessed in Bandung,
West Java, Indonesia: December 7, 2019].

EU [European Union]. (2015). Youth Work and Non-

70 © 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia
p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



Formal Learning in Europe’s Education Landscape:

A Quarter of a Century of EU Cooperation for Youth
Policy and Practice. Luxembourg: Publications Office of
the European Union. Available online also at: https://
ec.europa.eu/assets/eac/youth/library/reports
youth-work-nonformal-learning_en.pdf [accessed in
Bandung, West Java, Indonesia: December 22, 2019].

Field, John. (2006). Lifelong Learning and the New
Educational Order. USA [United States of America]:
Trentham Books.

Fischer-Kowalski, Marina et al. (2014). Ester Boserup’s
Legacy on Sustainability: Orientations for Contemporary
Research. New York and London: Springer.

Fletcher, Amber J. & Gregory P. Marchildon. (2014).
“Using the Delphi Method for Qualitative,
Participatory Action Research in Health
Leadership” in 1JQM: International Journal of
Quualitative Methods, Volume 13, pp.1-18. Available

online also at: https://journals.sagepub.com/doi/
pdf/10.1177/160940691401300101 [accessed in

Bandung, West Java, Indonesia: December 14, 2019].

Fry, Heather, Steve Ketteridge & Stephanie Marshall
[eds]. (2009). A Handbook for Teaching and Learning
in Higher Education: Enhancing Academic Practice.
New York: Routledge.

Gomendio, M. (2017). Empowering and Enabling Teachers
to Improve Equity and Outcomes for All: International
Summit on the Teaching Profession. Paris: OECD
[Organization for Economic Co-operation and
Development] Publishing. Available online also

http://dx.doi.org/10.178 89264273238-en
[accessed in Bandung, West Java, Indonesia:
December 14, 2019].

Haddad, Caroline [eds]. (2015). Positive Discipline in
the Inclusive, Learning-Friendly Classroom: A Guide
for Teachers and Teacher Educators. Paris, France:
UNESCO [United Nations Educational, Scientific,
and Cultural Organization]. Available online
also at: https://unesdoc.unesco.org/ark:/48223/
pf0000149284 [accessed in Bandung, West Java,
Indonesia: December 27, 2019].

Hanemann, Ulrike [ed]. (2015). Transforming Our World:
Literacy for Sustainable Development, Selected Case
Studies from http://www.unesco.org/uil/litbase.
Hamburg, Germany:UNESCO [United Nations
Educational, Scientific, and Cultural Organization]
Institute for Lifelong Learning. Available online
also at: https://unesdoc.unesco.org/ark:/48223/
pf0000234253 [accessed in Bandung, West Java,
Indonesia: December 27, 2019].

Hayes, Elisabeth & Letitia Smith. (1992). “Women in
Adult Education: An Analysis of Perspectives in Major
Journals”. Paper presented at the Annual Meeting
of the American Educational Research Association,
in San Francisco, on April. Available online also
at: https://files.eric.ed.gov/fulltext/ED344107.
pdf [accessed in Bandung, West Java, Indonesia:
December 1, 2019].

Heary, Caroline & Eilis Hennessy. (2006). “Focus
Groups Versus Individual Interviews with Children:
A Comparison of Data”. Unpublished Academic
Paper. Galway: Department of Psychology, National

ATIKAN: Jurnal Kajian Pendidikan,
Volume 10(1), Juni 2020

University of Ireland. Available and owned by the
Author.

Hendarti, Latipah. (2012). “Institutional Strengthening
of Education for Sustainable Consumption (ESC):
Advancing ESC Policy and Implementation Strategies
Mapping Opportunities in Indonesia”. Available
online at: http://new-indonesia.org/beranda/images

upload/dok/tatakelola/ESC-Indonesia-Review-an-

Analysis-Paper-31032012.pdf [accessed in Bandung,
West Java, Indonesia: December 27, 2019].

Hmelo-Silver, Cindy E. (2004). “Problem-Based Learning:
What and How Do Students Learn?” in Educational
Psychology Review, Vol.16, No.3 [September],
pp.235-266.

ILO [International Labour Organization]. (2019).
“Lifelong Learning: Concepts, Issues, and Actions”.
Available online at: https://www.ikanos.eus/wp-
content/uploads/2019/08/Lifel onglearning.Concept.
Paper_.pdf [accessed in Bandung, West Java,
Indonesia: January 20, 2020].

In-Depth Interview with Respondent A, a Head of City/
District Education Office, in Bandung, West Java,
Indonesia, on 3 July 2019.

In-Depth Interview with Respondent B, a Head of SKB
(Sanggar Kegiatan Belajar or Learning Activities
Studio) at the District Level, in Bandung, West Java,
Indonesia, on 5 July 2019.

In-Depth Interview with Respondent C, a Tutor of Literacy,
Women Empowerment, and Life Skills Education, in
Bandung, West Java, Indonesia, on 10 July 2019.

In-Depth Interview with Respondent D, a Program
Manager of Literacy, Women Empowerment,
and Life Skills Education, in Bandung, West Java,
Indonesia, on 15 July 2019.

In-Depth Interview with Respondent E, an Alumni of Literacy,
Women Empowerment, and Life Skills Education, in
Bandung, West Java, Indonesia, on 20 July 2019.

In-Depth Interview with Respondent F, a Community Leader,
in Bandung, West Java, Indonesia, on 25 July 2019.

Interview with Respondent G, one of the members of
FGD (Focus Group Discussion), in Bandung, West
Java, Indonesia, on 1 August 2019.

Interview with Respondent H, one of the members of
FGD (Focus Group Discussion), in Bandung, West
Java, Indonesia, on 5 August 2019.

Interview with Respondent I, one of the members of
FGD (Focus Group Discussion), in Bandung, West
Java, Indonesia, on 10 August 2019.

Keeley, B. (2015). Income Inequality: The Gap between
Rich and Poor. Paris: OECD [Organization for
Economic Co-operation and Development] Insights,
OECD Publishing. Available online also at: http://
dx.doi.org/[10.1787/9789264246010-en [accessed in
Bandung, West Java, Indonesia: December 7, 2019].

Knowles, M.S. (1975). Self-Directed Learning: A Guide for
Learners and Teachers. New York: Cambridge Books.

Kusnadi, Edy, Kadir Sobur & Arfan Aziz. (2017). “An
Islamic Boarding School: A Study of Al-Mubarok al-
Islam within the Social Changes of Seberang Kota
Jambi” in ADDIN, Vol.11, No.1 [February], pp.101-130.
Available online also at: https://media.neliti.com/
media/publications/54049-EN-in-between-islamic-

© 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia 71
p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



JONI RAHMAT PRAMUDIA,
A Lifelong Learning Model

boarding-school-a-stu.pdf [accessed in Bandung,

West Java, Indonesia: December 14, 2019].

Laal, M. (2011). “Lifelong Learning: What Does it Mean?”
in PROCEDIA: Social and Behavioral Sciences, Volume
28, pp.470-474.

Laal, M. & P. Salamati. (2012). “Lifelong Learning: Why
Do We Need it?” in PROCEDIA: Social and Behavioral
Sciences, Volume 31, pp.399-404.

Leatemia, Lince Sari Dianawati, Erni Furwanti & Enceng
Mulyana. (2020). “Improving Competencies of
Packet C Tutors through G Suite for Education
Training: Case Study at PKBM Cahaya Kahuripan
Bangsa, Lembang” in Jurnal Empowerment, Vol.9,
No.1[Februari], pp.22-35.

Lee, Romee & Jinhee Kim. (2016). Community-Based
Lifelong Learning and Adult Education:: Situations
of Community Learning Centres in 7 Asian Countries.
Paris, France: UNESCO [United Nations Educational,
Scientific, and Cultural Organization]. Available

online also at: https://unesdoc.unesco.org/
ark:/48223/pf0000246480 [accessed in Bandung,

West Java, Indonesia: December 27, 2019].

Longworth, N. (2006). Learning Cities, Learning Regions,
Learning Communities: Lifelong Learning and
Government. London: Routledge.

Longworth, N. & M. Osborne. (2010). Perspectives
on Learning Cities and Regions. Leicester: NIACE
Publications.

Longworth, N. & W.K. Davies. (2010). Lifelong Learning.
London: Kogan Page.

Manning, Geri. (2007). “Self-Directed Learning: A Key
Component of Adult Learning Theory” in Journal
of the Washington Institute of China Studies, Vol.2,
No.2 [June]. Available online also at: https://www.
bpastudies.org/bpastudies/article/view/38/78
[accessed in Bandung, West Java, Indonesia:
December 14, 2019].

Medel-Afionuevo, Carolyn,Toshio Ohsako & Werner
Mauch. (2001). Revisiting Lifelong Learningfor the
21t Century. Hamburg, Germany: UNESCO [United
Nations Educational, Scientific, and Cultural
Organization] Institute for Education. Available

online also at: https://unesdoc.unesco.org/
ark:/48223/pf0000127667 [accessed in Bandung,

West Java, Indonesia: December 7, 2019].

Merriénboer, Jeroen van et al. (2009). “Towards an
Integrated Approach for Research on Lifelong
Learning” in Educational Technology Magazine:
The Magazine for Managers of Change in Education,
Volume 49(3), pp-3-15. Available online also at:
https://hal.archives-ouvertes.fr/hal-00696399/
document [accessed in Bandung, West Java,
Indonesia: December 7, 2019].

Milrad, Marcelo. (2013). “Designing an Interactive
Learning Environment to Support Children’s
Understanding in Complex Domains”. Available

online at: https://www.researchgate.net/
publication/2375285 [accessed in Bandung, West

Java, Indonesia: December 14, 2019].
Napitupulu, Washington P. (2006). “Mengapa Perlu

Pendidik dan Tenaga Kependidikan untuk Pendidikan

Luar Sekolah (Non-Formal)” in Jurnal llmiah VISI

PTK-PNF, Vol.1, No.2, pp.8-13. Available online also
at: https://core.ac.uk/download/pdf/295555317.
pdf [accessed in Bandung, West Java, Indonesia:
December 27, 2019].

Nelson, Valerie. (2011). Gender, Generations, Social
Protection & Climate Change: A Thematic Review.
London, UK [United Kingdom]: ODI [Overseas
Development Institute].

Nyumba, Tobias O. et al. (2018). “The Use of Focus Group
Discussion Methodology: Insights from Two Decades
of Application in Conservation” in Methods in Ecology
and Evolution, Volume 9, pp.20-32. Available online

also at: https://besjournals.onlinelibrary.wiley.
com/doi/epdf/10.1111/2041-210X.12860 [accessed in

Bandung, West Java, Indonesia: December 1, 2019].
OECD/ADB [Organization for Economic Co-operation
and Development/Asian Development Bank]. (2015).
Education in Indonesia: Rising to the Challenge. Paris:
OECD Publishing. Available online also at: http://
dx.doi.org/10.1787/9789264230750-en [accessed in
Bandung, West Java, Indonesia: December 27, 2019].
Okali, Christine. (2011). “Searching for New Pathways
towards Achieving Gender Equity: Beyond Boserup
and ‘Women’s Role in Economic Development’”
in ESA Working Paper, No.11-09 [March], pp.1-25.
Available online also at: http://www.fao.org/3/a-
am314e.pdf [accessed in Bandung, West Java,
Indonesia: December 1,2019].
Parpart, Jane L., M. Patricia Connelly & V. Eudine
Barriteau [eds]. (2000). Theoretical Perspectives
on Gender and Development. Ottawa, Canada:
The International Development Research Centre.

Available online also at: https://prd-idrc.azureedge.
net/sites/default/files/openebooks/272-4/index.

html [accessed in Bandung, West Java, Indonesia:
December 1, 2019].

Pendergast, Donna et al. (2005). “Developing Lifelong
Learners in the Middle Years of Schooling: A Report
about the Practices, Processes, Strategies, and
Structures that Best Promote ‘Lifelong Learning’ and
the Development of ‘Lifelong Learners’ in the Middle
Years of Schooling”. Paper has been prepared with
funding provided from the MCEETYA [Ministerial
Council on Education, Employment, Training and
Youth Affairs] National Fund for Educational
Research, the State of Queensland, Australia.

Available online also at: https://files.eric.ed.gov/
fulltext/ED534655.pdf [accessed in Bandung, West

Java, Indonesia: December 14, 2019].

Phellas, Constantinos N., Alice Bloch & Clive Seale. (2011).
“Structured Methods: Interviews, Questionnaires,
and Observation”. Available online at: http://www.
sagepub.com/sites/default/files/upm-binaries/47370
Seale_Chapter_11.pdf [accessed in Bandung, West
Java, Indonesia: December 22, 2019].

Pramudia, Joni Rahmat. (2013). Belajar Sepanjang Hayat:
Konsep, Kebijakan, dan Aplikasi dalam Pendidikan
Non-Formal Menuju Masyarakat Berpengetahuan.
Bandung: Edukasia Press.

Pramudia, Joni Rahmat. (2018). “The Study on Lifelong
Learning Programmes in Non-Formal Education in
Indonesia” in Journal of Modern Education Review,

72 © 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia

p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



Vol.8, No.3 [March], pp.217-226.

Pramudia, Joni Rahmat. (2019). “The Implementation
of Life Long Learning Program in West Java”.
Unpublished Academic Paper. Bandung: FIP UPI
[Fakultas Ilmu Pendidikan, Universitas Pendidikan
Indonesia]. Available online also at: http://
file.upi.edu/Direktori/FIP/JUR. PEND. LUAR_
SEKOLAH/197106141998031-JONI_ RAHMAT _
PRAMUDIA/LIFELONG _LEARNING _RESEARCH x.
pdf [accessed in Bandung, West Java, Indonesia:
January 22, 2020].

Preece, J. (2011). “Research in Adult Education and
Lifelong Learning in the Era of CONFINTEA VI”’ in
International Journal of Lifelong Education, Volume
30(1), pp-99-117.

Pribudhiana, Ryke. (2013). “Case Study of Post-Literacy
Program in Indonesia” in Master’s Capstone Projects,
No.78. Available online also at: https://scholarworks.
umass.edu/cie_capstones/78 [accessed in Bandung,

West Java, Indonesia: December 7, 2019].

Raghav, P.R., D. Kumar & P. Bhardwaj. (2016).
“Experience of Delphi Technique in the Process of
Establishing Consensus on Core Competencies”
in International Journal of Applied & Basic Medical
Research, Volume 6(3), July-September, pp.191-194.
Available online also at: https://www.ncbi.nlm.
nih.gov/pmc/articles/PMC4979302/ [accessed in

Bandung, West Java, Indonesia: December 14, 2019].

Rahayu, Sari & Fakhruddin. (2019). “Manajemen
Taman Bacaan Masyarakat (TBM) sebagai Upaya
Meningkatkan Budaya Literasi” in Jurnal E-PLUS:
Eksistensi Pendidikan Luar Sekolah, Vol.4, No.2
[Agustus], pp.164-174. Available online also at: http://
jurnal.untirta.ac.id/index.php/E-Plus/article/view/7312
[accessed in Bandung, West Java, Indonesia: January
27,2020].

Rogers, Alan. (2020). Non-Formal Education: Flexible
Schooling or Participatory Education? Switzerland:
Springer Nature. Available online also at: https://
link.springer.com/book/10.1007%2F0-387-28693-4
[accessed in Bandung, West Java, Indonesia: March
24,2020].

Romee, Lee & Kim Jinhee. (2016). Community-Based
Lifelong Learning and Adult Education: Situations of
Community Learning Centres in 7 Asian Countries.
Bangkok: UNESCO [United Nations Educational,
Scientific, and Cultural Organization] Office.

Available online also at: https://unesdoc.unesco.org/
ark:/48223/pf0000246480 [accessed in Bandung,

West Java, Indonesia: December 7, 2019].

Rosser, Andrew. (2018). “Beyond Access: Making
Indonesia’s Education System Work” in Lowy
Institute, on February 21. Available online also at:
https://www.lowyinstitute.org/publications/beyond-
access-making-indonesia-s-education-system-work
[accessed in Bandung, West Java, Indonesia:
December 22, 2019].

Septiani, Mita. (2015). “Pengalaman Pusat Kegiatan
Belajar Masyarakat (PKBM) dalam Memfasilitasi
Masyarakat Belajar Sepanjang Hayat” in Jurnal lImiah
VISI PPTK PAUDNI, Vol.10, No.2 [Desember], pp.67-76.

Available online also at: http://journal.unj.ac.id/unj/

ATIKAN: Jurnal Kajian Pendidikan,
Volume 10(1), Juni 2020

index.php/jiv/article/view/3744/2788 [accessed in

Bandung, West Java, Indonesia: December 1, 2019].

Serdyukov, Peter. (2017). “Innovation in Education: What
Works, What Doesn’t, and What to Do about it?” in
Journal of Research in Innovative Teaching & Learning,
Vol.10, No.1, pp.4-33. Emerald Publishing Limited
2397-7604, doi:10.1108/JRIT-10-2016-0007.

Shantini, Yanti, Dayat Hidayat & Lesi Oktiwanti. (2019).
“Community Learning Center in Indonesia: Managing
Program in Nonformal Education” in International
Journal of Research & Review, Volume 6, Issue 11
[November], pp.522-532. Available online also at:

https://www.ijrrjournal.com/IJRR_Vol.6_lIssue.11_
Nov2019/IJRR0066.pdf [accessed in Bandung, West

Java, Indonesia: January 25, 2020].

Stephens, Alexandra. (2018). “Gender Issues in
Agricultural and Rural Development Policy in Asia
and the Pacific”. Available online at: http://www.
fao.org/3/x0177€04.htm [accessed in Bandung, West
Java, Indonesia: December 1,2019].

Sudarsana, I.K. (2016). “Peningkatan Mutu Pendidikan
Luar Sekolah dalam Upaya Pembangunan Sumber
Daya Manusia” in Jurnal Penjaminan Mutu, Volume
1(1), pp-1-14.

Sudjana, H.D. (2004). Pendidikan Non-Formal: Wawasan,
Sejarah Perkembangan, Filsafat, Teori Pendukukung,
Asas. Bandung: Falah Production.

Sumardi, K. (2009). “Pendidikan Keaksaraan Dasar
melalui Metode Kombinasi bagi Wanita Miskin
dan Tuna Aksara di Pedesaan Indonesia” in Jurnal
Educationist, Volume 3(1), pp.60-68.

Suwirta, Andi, Didin Saripudin & Aim Abdulkarim
[eds]. (2008). Lifelong Education in Southeast Asian
Countries: A Retrospect and Prospect for Gaining
and Enhancing Prosperity, Progress, and Democracy.
Bandung: ASPENSI [Asosiasi Sarjana Pendidikan
Sejarah Indonesia] Press.

Suwono, Hadi. (2016). “School Literary Movement
in Indonesia: Challenges for Scientific Literacy”.
Paper for International Conference on Education:
Education in the 21** Century, Responding to
Current Issues, organized by UM [State University
of Malang], East Java, Indonesia, pp.309-317.
Available online also at: https://core.ac.uk/download/
pdf/267023563.pdf [accessed in Bandung, West Java,

Indonesia: December 27, 2019].

Sylvester, Christine. (2004). Feminist International
Relations: An Unfinished Journey. Cambridge:
Cambridge University Press and CSIR [Cambridge
Studies in International Relations]. Available online

also at: https://www.sedh.gob.hn/documentos-
recientes/198-feminist-international-relations-an-
unfinished-journey/file [accessed in Bandung, West

Java, Indonesia: December 1,2019].

Tasci, Gllsah & Osman Titrek. (2020). “Evaluation of
Lifelong Learning Centers in Higher Education: A
Sustainable Leadership Perspective” in SUSTAINABILITY,
Volume 12(22), pp.1-18. doi:10.3390/su12010022.

Timperley, H. et al. (2007). Teacher Professional Learning
and Development: Best Evidence Synthesis Iteration.
Wellington, New Zealand: Ministry of Education.

Available online also at: http://educationcounts.

© 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia 73

p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



JONI RAHMAT PRAMUDIA,
A Lifelong Learning Model

edcentre.govt.nz/goto/BES [accessed in Bandung,

West Java, Indonesia: December 14, 2019].

Torres, Rosa-Maria. (2003). Lifelong Learning, a New
Momentum and a New Opportunity for Adult Basic
Learning and Education (ABLE) in the South: A
Study Commissioned by Sida’s Education Division.
Stockholm: The Department for Democracy
and Social Development. Available online
also at: https://www.sida.se/contentassets/
b7055b5b12804dcaaf943224dbb716fo/lifelong-
learning_616.pdf [accessed in Bandung, West Java,
Indonesia: December 7, 2019].

Utami, Ema & Suyatmi. (2017). “IbM Pusat Kegiatan
Belajar Masyarakat (PKBM)” in Jurnal Sinergitas PKM
& CSR, Vol.2, No.1 [Oktober], pp.1-14. Available online
also at: https://ojs.uph.edu/index.php/JSPC/article/
view/674/224 [accessed in Bandung, West Java,
Indonesia: December 7, 2019].

UNESCO [United Nations Educational, Scientific, and
Cultural Organization]. (1972). The School and
Continuing Education: Four Studies. Paris: UNESCO.

UNESCO [United Nations Educational, Scientific, and
Cultural Organization]. (2014). Global Citizenship
Education: Preparing Learners for the Challenges of
the 21° Century. France, Paris: UNESCO. Available
online also at: https://unesdoc.unesco.org/
ark:/48223/pf0000227729 [accessed in Bandung,

West Java, Indonesia: December 14, 2019].

Vuorinen, Raimo & Anthony G. Watts [eds]. (2012).
Lifelong Guidance Policy Development: A European
Resource Kit. Finland: ELGPN [European Lifelong
Guidance Policy Network]. Available online also at:
http://www.eucen.eu/images/posts/elgpn_resource
kit_2011-12_web.pdf [accessed in Bandung, West
Java, Indonesia: December 27, 2019].

Wain, K. (2000). “The Learning Society: Postmodern
Politics” in International Journal of Lifelong Education,
Volume 19(1), pp-36-53.

Wain, K. (2001). “Lifelong Learning: Small Adjustment
or Paradigm Shift?”” in D.N. Aspin et al. [eds].
International Handbook of Lifelong Learning. London:
Springer, pp.183-198.

Wain, K. (2004). The Learning Society in a Postmodern
World: The Education Crisis. New York: Peter Lang.
Walters, S., J. Yang & P. Roslander. (2014). Key Issues and

Policy Consideration in Promoting Lifelong Learning
in Selected African Countries: Ethiopia, Kenya,
Namibia, Rwanda, and Tanzania. Hamburg: UNESCO
[United Nations Educational, Scientific, and Cultural
Organization]’s Institute for Lifelong Learning.

WB [World Bank]. (2016). Women Entrepreneurs
in Indonesia: A Pathway to Increasing Shared
Prosperity. Jakarta. World Bank. Available online

also at: http://documentsi.worldbank.org/curated/
en/738881467782741648/pdf/AUS5568-P147245-PUBLIC-

WomenEntrepreneursinindonesia-1.pdf [accessed in
Bandung, West Java, Indonesia: December 1, 2019].
WCPT [World Confederation for Physical Therapy].
(2009). Education-Appendix C-Glossary: The World
Confederation for Physical Therapy. London, UK
[United Kingdom]: WCPT Publishers. Available online
also at: http://www.wcpt.org/node/29562 [accessed
in Bandung, West Java, Indonesia: 15 May 2019].
Weeks, Franscina Hester. (2000). “Behaviour Problems
in the Classroom: A Model for Teachers to Assist
Learners with Unmet Emotional Needs”. Unpublished
Ph.D. Thesis. South Africa: University of South Africa.
Available online also at: https://core.ac.uk/download/
pdf/43175719.pdf [accessed in Bandung, West Java,

Indonesia: December 1,2019].

Windarsari, Ranulin. (2017). “Character Education
through History Learning on Non-Formal Education”
in The 1** Education and Language International
Conference Proceedings, on May, p.675-68.

Yang, Jin, Chripa Schneller & Stephen Roche [eds].
(2015). The Role of Higher Education in Promoting
Lifelong Learning. Hamburg, Germany: UNESCO
[United Nation Educational, Scientific, and Cultural
Organization] Institute for Lifelong Learning.

Yorozu, Rika [ed]. (2017). Lifelong Learning in
Transformation: Promising Practices in Southeast
Asia (Brunei Darussalam, Cambodia, Indonesid, Lao
People’s Democratic Republic, Malaysia, Myanmar,
Philippines, Singapore, Thailand, Timor-Leste, and Viet
Nam). Hamburg, Germany: UNESCO [United Nation
Educational, Scientific, and Cultural Organization]
Institute for Lifelong Learning, UIL Publications
Series on Lifelong Learning Policies and Strategies,
No.4. Available online also at: https://files.eric.
ed.gov/fulltext/ED582942.pdf [accessed in Bandung,
West Java, Indonesia: December 27, 2019].

Yulianingsih, W., I.LK.A. Johnyartha & S. Mardliyah. (2017).
“Lifelong Learning as a Response toward Learning
Society” in Advances in Social Science, Education, and
Humanities Research, Volume 173, pp.373-376.

Xhomagqi, Brikena et al. [eds]. (2019). “Lifelong Learning
Platform: The 21 Century Learning Environments”.
Position Paper, on October. Available online also at:
http://lllplatform.eu/lll/wp-content/uploads/2019/10

LLLP-Position-paper-21CLE.pdf [accessed in Bandung,
West Java, Indonesia: January 14, 2020].

74 © 2020 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia
p-ISSN 2088-1290, e-ISSN 2714-6243, and www.journals.mindamas.com/index.php/atikan



